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Abstract
Near-synonym discrimination presents a challenge for advanced learners of Chinese as a second 
language (CSL). The difficulty is often due to subtle semantic, collocational, and pragmatic distinctions 
that are frequently underrepresented in standard instructional materials. This exploratory study 
investigated the impact of a structured five-phase pedagogical intervention, comprising semantic 
explanation, contrastive discrimination, contextualized exemplification, integrated practice, and 
testing with feedback, on learners’ acquisition of near-synonyms. The intervention was grounded 
in Nation’s Lexical Knowledge Framework and the Levels of Processing Hypothesis and was 
implemented with advanced CSL learners at a UK university. The study employed a mixed-methods 
design, combining quantitative assessments and questionnaires with qualitative interviews. The 
results indicate significant improvement in learners’ discrimination accuracy, semantic depth, and 
productive competence. The students also reported enhanced metalinguistic awareness and a 
positive perception of the instructional approach. The findings underscore the pedagogical value of 
recursive, theory-informed vocabulary instruction and offer practical advice for designing cognitively 
engaging lexical curricula in CSL programs.
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1  Introduction

Lexical competence is a fundamental component of second language (L2) acquisition, underpinning 
the development of listening, speaking, reading, and writing skills. Among the various challenges in 
L2 vocabulary learning, near-synonym discrimination is particularly demanding for advanced learners 
of Chinese as a second language (CSL) (Luo, 1997; Sun, 2006). Near-synonyms typically share core 
semantic features while diverging in collocational patterns, pragmatic functions, and stylistic nuance 
(Edmonds & Hirst, 2002; Zhao & Hong, 2009; Hong & Chen, 2013; Lertcharoenwanich, 2022, 2023). 
These distinctions often receive insufficient attention in pedagogical materials and dictionaries, leading 
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to persistent confusion among learners and inappropriate usage in authentic contexts (Nesselhauf, 2003; 
Huang, et al., 2017; Kim, 2020; Wu, 2023; Demana, et al., 2025).

The complexity of Chinese near-synonyms arises from polysemy, overlapping semantic fields, and 
variation in usage across registers and discourse types (Hong, 2014; Huang & Liou, 2019; Wang & Zhao, 
2020). Previous research has shown that learners’ grammatical awareness often surpasses their ability to 
discriminate semantics, and that L1 transfer and insufficient contextual exposure contribute to conceptual 
misunderstandings and collocational errors (Hong, 2014; Wang & Zhao, 2020; Wu, 2023). While corpus-
based studies have provided insights into usage patterns (Qing, 2004; Liu et al., 2005; Zhang et al., 2012; 
Pang & Yang, 2012; Hong, 2014; Chang, 2015; Wang & Huang, 2017), and multimodal lexical pedagogy 
has shown promise (Hong et al., 2018; Fu & Li, 2020), there remains a lack of structured, theory-driven 
pedagogical models specifically targeting near-synonym acquisition in CSL.

Despite increasing attention being given to lexical instruction in CSL, the existing approaches often 
focus on isolated strategies, such as semantic explanations, collocation training, or output tasks, without 
integrating these approaches into a coherent pedagogical sequence. Moreover, few studies have examined 
how structured, multi-phase interventions can support the acquisition of near-synonyms among advanced 
learners.

This study addresses these gaps by developing and evaluating a five-phase pedagogical intervention 
grounded in established theories of vocabulary acquisition. The objectives are:

• �To assess the effectiveness of the intervention in enhancing near-synonym discrimination;
• To explore learners’ cognitive strategies and developmental trajectories during instruction;
• �To examine learners’ perceptions of the intervention in terms of effectiveness, cognitive load, and 

applicability.

2  Literature Review

Vocabulary acquisition remains a central concern in second language (L2) research, given its foundational 
role in shaping learners’ communicative competence across all four language skills: listening, speaking, 
reading, and writing. As pedagogical paradigms have shifted from structuralist models to communicative 
and task-based approaches, researchers have increasingly questioned the efficacy of traditional 
vocabulary instruction, particularly in contexts that require nuanced lexical precision. Recent theoretical 
developments have centered on three key frameworks: the Lexical Approach (Lewis, 1993, p.14; 1997; 
p.60; Ellis, 2001, 2003), the Nation’s Lexical Knowledge Framework (Nation, 2001, p.35), and the 
Levels of Processing Hypothesis (Craik & Lockhart, 1972; Craik & Tulving, 1975). These perspectives 
advocate for holistic, context-sensitive, and cognitively engaging instructional designs.

2.1 Theoretical framework

The Lexical Approach proposes that language acquisition proceeds primarily through lexical chunks, 
which are fixed or semi-fixed expressions that facilitate fluent and accurate communication. This view 
highlights the importance of collocations and formulaic sequences, which reduce cognitive load and 
improve fluency (Lewis, 1997, p.143; Ellis, 2001). In Chinese L2 instruction, this principle is particularly 
relevant to the acquisition of near-synonyms, where collocational patterns often determine pragmatic 
appropriateness.

Nation’s Lexical Knowledge Framework conceptualizes vocabulary knowledge as comprising 
three dimensions: form, meaning, and use. The framework emphasizes the centrality of collocational 
and pragmatic knowledge in achieving lexical competence (Nation, 1990, p.168; Xing, 2009). This 
framework supports instructional models that help guide learners from recognition to productive 
application, aligning with the multi-phase design of this study.
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The Levels of Processing Hypothesis suggests that deeper semantic and contextual engagement leads 
to more durable memory traces and facilitates transfer (Craik & Lockhart, 1972; Craik & Tulving, 1975). 
In near-synonym instruction, semantic association, contrastive analysis, and contextual exemplification 
are essential for long-term retention and pragmatic application (Wu et al., 2011; Shao, 2018).

Relevant to the instructional model’s later phases, Skill Acquisition Theory (DeKeyser, 2007) stresses 
the progression from declarative to procedural knowledge through structured practice. Swain’s Output 
Hypothesis (1985) highlights the role of language production in internalizing lexical distinctions, while 
Roediger and Karpicke’s Testing Effect (2006) and Lyster and Saito’s corrective feedback model (2010) 
emphasize the use of formative assessments and feedback in consolidating lexical knowledge.

2.2 The distinctiveness of near-synonym acquisition

Near-synonym acquisition presents a unique cognitive challenge, as learners must navigate subtle 
semantic, collocational, and pragmatic boundaries. Laufer (1990) and Jiang (2000) attribute the persistent 
confusion concerning near-synonyms to L1 transfer, semantic proximity, and stylistic overlap. Corpus-
based studies have refined semantic differentiation through collocational profiling and behavioral 
clustering (Gries, 2006; Divjak & Gries, 2009).

In the context of Chinese L2, multidimensional approaches—spanning output-driven learning, 
semantic networking, and collocational stratification—have shed light on the stratified demands of 
synonym learning (Mou & Wang, 2004; Huang & Hong, 2005; Liu, et al., 2005; Yang & Jia, 2005; Deng, 
2009; Zhao & Hong, 2009; Hong, 2014; Chen et al., 2024). However, methods for dynamic progress 
tracking and integrated instructional models remain underdeveloped.

2.3 Near-synonym teaching methods

Pedagogical innovation in near-synonym instruction reflects both theoretical refinement and empirical 
validation. Contextualized input and collocational training are widely recognized as essential components 
of learning (Coxhead & Byrd, 2007; Durrant & Schmitt, 2010). Webb and Kagimoto (2011) demonstrate 
the effectiveness of contrastive analysis in enhancing semantic discrimination.

Chinese L2 researchers have corroborated these findings through empirical studies and corpus 
analysis. Hong (2011, 2013), Hong and Chen (2013), Yu & Lamarre (2021) advocate for multi-layered 
interventions that address cognitive load, contextual sensitivity, and L1 interference.

2.4 Testing and feedback mechanisms

Formative assessments and feedback have emerged as critical tools in vocabulary instruction. Roediger 
and Karpicke (2006) demonstrate that retrieval-based testing enhances long-term retention, while Lyster 
and Saito (2010) emphasize the role of corrective feedback in refining lexical accuracy. Gries (2015) 
proposes corpus-informed behavioral analysis to trace learner errors and patterns of usage.

Formative and corrective feedback have been successfully implemented in Chinese L2 settings (Li, 
et al., 2015, 2016; Li, 2019; Li & Vuono, 2019), although standardized frameworks for multi-phase 
feedback remain limited.

2.5 Output-oriented teaching

The role of output in lexical mastery is well established. Swain (1985) argues that language production 
facilitates internalization and hypothesis testing. Hulstijn and Laufer (2001) involvement load model and 
Webb’s empirical work (2005) confirm that productive tasks enhance semantic depth and retention.
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Chinese L2 researchers have increasingly adopted output-driven approaches, integrating multimodal 
tasks and pragmatic processing into near-synonym instruction (Lei, 2018; Li, 2019).

2.6 Synthesis of the five-phase intervention

In response to critiques of fragmented and linear instructional designs, this study proposes a five-phase 
intervention model that systematically targets the core dimensions of vocabulary acquisition:

• �Phase 1: Semantic Explanation develops awareness of meaning and cross-linguistic sensitivity.
• �Phase 2: Contrastive Discrimination addresses subtle semantic distinctions and pragmatic 

appropriateness.
• �Phase 3: Contextualized Exemplification engages learners with multi-register sentences and 

collocational typologies.
• �Phase 4: Integrated Practice emphasizes productive use through contextualized and communicative 

tasks.
• �Phase 5: Testing and Feedback reinforce both form and function via formative, cyclical assessment.

This instructional sequence, while structurally coherent, also invites deeper theoretical analysis and 
empirical validation, as discussed in the following section.

2.7 Placement and pedagogical significance of the five-phase intervention

The following section synthesizes the theoretical and empirical background from the literature review 
into a pedagogically actionable framework. The material bridges the gap between the limitations of 
existing research and the rationale for the present study.

The addition of the fifth phase, testing and feedback, transforms the model into a recursive 
instructional loop (explanation–practice–testing–refinement), enabling dynamic adjustment and 
exploration of the retesting–retention–transfer mechanism. This system, although widely acknowledged 
in cognitive psychology (Roediger & Karpicke, 2006), remains underexplored in L2 near-synonym 
instruction, particularly in the context of Chinese as a L2.

Being grounded in Skill Acquisition Theory (DeKeyser, 2007), the Output Hypothesis (Swain, 1985), 
and corrective feedback models (Lyster & Saito, 2010), the model supports learners in refining lexical 
distinctions and consolidating semantic depth. The model also enables instructors to respond adaptively 
to learner performance, thereby enhancing instructional efficiency and student autonomy.

3  Methods

3.1 Research design

This study employed a mixed-methods design to examine the effectiveness of a structured pedagogical 
intervention in enhancing Chinese L2 learners’ ability to discriminate near-syllables. A quasi-
experimental approach compared two cohorts of advanced learners: one that received the five-phase 
pedagogical intervention (the 2025 cohort) and one that followed the same curriculum without the 
intervention (the 2024 cohort). This design enabled both outcome evaluation and process exploration, 
thereby addressing the limitations of single-method studies (Abbuhl & Mackey, 2015; Mackey & Gass, 
2011, 2015).

The intervention was implemented over a semester and aligned with Nation’s Lexical Knowledge 
Framework (2001, p.27) and the Levels of Processing Hypothesis (Craik & Lockhart, 1972). The five 
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pedagogical intervention phases of semantic explanation, contrastive discrimination, contextualized 
exemplification, integrated practice, and testing with feedback were designed to guide learners from 
receptive understanding to productive application.

3.2 Research questions

This study addresses the following core research questions:
RQ1: �To what extent does the five-phase pedagogical intervention enhance learners’ ability to 

discriminate near-synonyms?
RQ2: �What cognitive strategies do learners employ during near-synonym discrimination, and how do 

these evolve through instruction?
RQ3: �How do learners perceive the pedagogical intervention in terms of effectiveness, cognitive load, 

and applicability?
These questions correspond to the cognitive, performance-based, and affective dimensions of vocabulary 
acquisition and are supported by both quantitative and qualitative data.

3.3 Participants

The study involved 28 advanced Chinese L2 learners from a university in the UK. The experimental 
group (the 2025 cohort) consisted of 14 students who received the five-phase pedagogical intervention. 
The control group (the 2024 cohort) also included 14 students who followed the same curriculum without 
the intervention. Both groups were comparable in terms of entry-level proficiency (HSK 4), one-year 
study abroad experience in China, and identical instructional conditions, including the same syllabus, 
teaching materials and teaching hours, the same teacher and assessment paper.

Only the 2025 cohort filled out the questionnaire and participated in the interviews, as they were the 
recipients of the intervention. Eight participants were selected for interviews based on their scores on 
the questionnaire. These students were stratified into high- and low-performing subgroups to explore 
individual differences in learning experiences.

3.4 Data collection

Three primary instruments were used:

3.4.1 Classroom assessments

All participants completed a standardized final exam that included near-synonym discrimination tasks 
in two sections: a fill-in-the-blank section (Section 3) and a multiple-choice section (Section 4). These 
scores were used to compare the performance of the experimental and control groups.

Additionally, the 2025 cohort completed both pre- and post-intervention assessments using fill-in-the-
blank (FITB) tasks (Huang et al., 2017; Zou, 2017), each comprising 10 items targeting near-synonym 
discrimination. The 10 near-synonym sets were selected from the students’ grammar coursework in the 
second semester, specifically targeting items that had generated persistent errors in previous assignments. 
This selection ensured practical validity by focusing on authentic areas of difficulty encountered in the 
participants’ actual learning context.

The pre-test was administered prior to the pedagogical intervention and featured items presented in 
basic grammatical contexts with minimal scaffolding. In contrast, the post-test incorporated enhanced 
instructional support, including explicit lexical explanations that delineated the semantic boundaries of 
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each near-synonym, corpus-informed collocation patterns illustrating typical co-occurrence restrictions, 
and contextualized examples demonstrating appropriate usage in authentic discourse. This design enabled 
the assessment of both recognition accuracy and depth of understanding regarding usage constraints.

Both assessments were delivered through the Canvas learning management system, which provided 
immediate automatic feedback upon submission. This feature enabled formative assessment by 
allowing students to receive timely corrective feedback on their responses, while also facilitating the 
systematic tracking of individual learning trajectories across the intervention period. The digital platform 
additionally permitted granular analysis of response patterns, error types, and improvement rates at both 
the individual and cohort levels.

3.4.2 Questionnaire

A 16-item Likert-scale questionnaire was administered to the 2025 cohort, covering four dimensions:
A. Understanding and Collocation of Near-Synonyms 
B. Depth of Processing and Usage Ability 
C. Vocabulary and Reading Improvement 
D. Learning Method and Experience
The instrument demonstrated high internal consistency (Cronbach’s α > 0.88).

3.4.3 Semi-structured interviews

Eight students from the 2025 Chinese cohort participated in semi-structured interviews exploring 
their experiences with near-synonym learning. The participants were divided into two groups based 
on their responses to the questionnaire: four participants (P1, P7, P11, P14) scored below the mean 
of 3.89, while four participants (P2, P5, P8, P10) scored above this threshold. This grouping enabled 
the exploration of potential differences in learning experiences across proficiency and attitude levels; 
however, the qualitative analysis ultimately revealed substantial commonalities between the two groups. 
All participants had engaged with the instructional materials, which focused on Chinese near-synonym 
groups, including explanations of semantic and collocational distinctions, example sentences, and 
practice exercises.

3.5 Data analysis

Quantitative data were analyzed using independent-samples t-tests to compare the performance of 
the experimental and control groups on the final exam. Paired-sample t-tests were used to assess pre- 
and post-test differences within the 2025 cohort. Cronbach’s α was used to assess the reliability of the 
questionnaire, and Pearson correlation coefficients were calculated to examine the relationships among 
perception dimensions.

Qualitative data were analyzed using a thematic content analysis, focusing on the learners’ cognitive 
strategies, metalinguistic awareness, and perceptions of the instruction. 

3.6 Pedagogical intervention design

The intervention was structured into five progressive phases, as listed in Table 1. Each phase aligned with 
the theoretical framework and was designed to guide learners’ lexical development.
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Table 1
The Design of the Pedagogical Intervention 

Phase Focus Key Strategies
1. Semantic Explanation Build foundational 

understanding of core 
meanings

- Core meaning contrast
- Morpheme-level analysis
- English equivalents

2.Contrastive Discrimination Develop fine-grained 
semantic awareness

- Minimal pair contexts
- Substitutability judgment
- Error analysis

3. Contextualized 
Exemplification

Deepen understanding 
through authentic usage

- Multi-genre examples
- Collocation patterns
- Pragmatic scenarios

4. Integrated Practice Reinforce learning through 
active use

- Cloze tasks with context
- Error correction with explanations
- Productive tasks (e.g., writing, speaking)

5. Testing and Feedback Evaluate and consolidate 
learning

- Formative assessments
- Individualized feedback
- Strategy reflection

Table 1 illustrates how this model ensures that learners engage in both receptive and productive tasks, 
with each phase building upon the previous to promote deep processing, contextual application, and 
long-term retention. A selection of an example of a classroom teaching intervention on near-synonyms 
can be illustrated in the following five phrases.

Phrase 1: Semantic explanation
参加 ： to attend, to participate, to take part in - 教学目标词

参与 ： participate in; have a hand in; involve oneself in – formal – 近义词

Phrase 2: Contrastive discrimination
参加某种组织或某种活动 Join (a group, or an organization, etc.) ; take part in (an activity) – formal/
informal
e.g. 参加晚会 (go to an evening party)
我参加了一个旅行团去北京旅游。

参与其事 (get involved with planning or doing things)
参与 partake, participate in
其多种参与群体中，妇女的参与显得尤为突出。

Female groups are noticeable among the kinds of participants.

Phrase 3: Contextualized exemplification
“ 参加 ” emphasizes the act of joining or participating in a specific, identifiable activity or organization, 
such as a meeting, competition, gathering, etc.
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Emphasizes physical presence or formal enrolment in an event, organization, or activity. Less 
emphasis on active involvement or contribution. 
Common collocations: meetings, competitions, exams, organizations, performances, etc.

I participated in yesterday’s meeting.
我参加了昨天的会议。 

They participated in the school’s volunteer activities.
他们参加了学校组织的义工活动。

“ 参与 ” emphasizes actively participating in a process or activity, highlighting subjective involvement 
and initiative.
Emphasizes active engagement and contribution to an event, process, or decision-making. Not just 
attending but actively playing a role in it. 
Common collocations: discussions, planning, decision-making, projects, social activities, etc.

She participated in the planning and execution of this project.
她参与了这个项目的策划和执行工作。

We should all actively participate in community development.
我们每个人都应该积极参与社区建设

Phrase 4: Integrated practice
Practice: Fill in the blank 

我在大学期间就 _________ 了一个慈善 charitable 组织。

经理亲自 in person_________ 这项工程 project 的计划讨论，说明工程非常重要。

哥哥没有读研究生就 _________ 工作了。

这次比赛对我来说能 _________ 就已经很开心了。 

Answer keys
我在大学期间就参加了一个慈善 charitable 组织。Organization
经理亲自 in person 参与这项工程 project 的计划讨论，说明工程非常重要。Project
哥哥没有读研究生就参加工作了。（join an organization/company/to work）start to work
这次比赛对我来说能参加就已经很开心了。competition

Phrase 5: Testing and feedback - online test on Canvas in the last week of Semester 2
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Feedback

4  Results

4.1 Test results

The 2025 experimental group completed both pre-test and post-test assessments using fill-in-the-
blank tasks in class, each consisting of 10 near-synonym application items. The pre-test included 
basic grammatical contexts, while the post-test incorporated lexical explanations, collocation cues, 
and contextualized examples. The results (Figure 1) demonstrated consistent improvement across 
participants, all 14 learners scoring higher on the second test. The individual score gains ranged from 
1 to 6 between the pre- and post-tests, with an average improvement of 2.6 points, indicating that the 
intervention had a notable effect on learners’ ability to discriminate near-synonyms.

Figure 1
Comparison of the Scores from Two Tests
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4.2 Overall performance comparison

To further evaluate the instructional impact, the final exam scores from the 2025 experimental group 
were compared with those of the 2024 control group. The experimental group outperformed the control 
group across all three measures in Table 2.

Table 2
Overall Performance Comparison (Independent Samples, N=28)

Measure 2024 Control 
(M±SD)

2025 
Experimental 
(M±SD)

Difference Improvement Cohen’s d

Total Score 59.18±20.26 63.75±13.16 +4.57* 7.70% 0.27
Section 3 (Fill-in-blank) 4.11±2.42 5.14±2.73 +1.03* 25.10% 0.4
Section 4 (Multiple-choice) 5.07±1.98 6.43±2.21 +1.36** 26.80% 0.65
*p < .10, **p < .05 (one-tailed test)

The experimental group (2025, n=14) outperformed the control group (2024, n=14) across all three 
measures. The total mean score increased by 4.57 points (7.7%), Section 3 (fill-in-the-blank) by 1.03 
points (25.1%), and Section 4 (multiple-choice) by 1.36 points (26.8%).

Notably, the experimental group exhibited a significantly lower standard deviation in total scores 
compared to the control group (13.16 vs 20.26, a 35.0% reduction), indicating that structured instruction 
not only elevated overall performance but also effectively narrowed the achievement gap among the 
learners.

4.3 Questionnaire analysis

The questionnaire responses from the 2025 cohort were analyzed across four dimensions:
a. Understanding and collocation of near-synonyms; 
b. Depth of processing and usage ability; 
c. Vocabulary and reading improvement; 
d. Learning method and experience.

Figure 2
Students’ Average Scores Across Questionnaire Items
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Student responses averaged between 3.44 and 4.25 across all items listed in Figure 2, indicating a 
consistently positive reception of the five-phase pedagogical intervention. Notably, 7 out of 14 students 
(50%) achieved scores of 4.0 or above on at least half of the questionnaire items, suggesting strong 
agreement with the perceived effectiveness of the instructional approach. 

Table 3
Questionnaire Item Mean and Standard Deviation

Questions Item Mean Standard Deviation
A1 3.43 0.94
A2 3.5 0.76
A3 3.71 0.83
A4 4.79 0.43
B5 3.86 0.95
B6 4.43 0.76
B7 3.29 1.1
B8 3.57 0.94
C9 3.5 1.16
C10 3.43 0.76
C11 3.57 0.65
C12 3.14 0.66
D13 4.07 0.83
D14 4.79 0.43
D15 4.5 0.65
D16 4.64 0.63
 
Table 3 presents detailed descriptive statistics for each questionnaire item. All items scored above the 
neutral threshold of 3.0, confirming overall positive learner perceptions. The highest-rated items were 
A4 “Example sentences and word positions helped me understand their usage” (M = 4.79, SD = 0.43) 
and D14 “The combination of explanation, examples, and exercises helped me learn better” (M = 4.79, 
SD = 0.43). These findings underscore the critical role of contextualized exemplification and integrated 
instructional design in facilitating near-synonym acquisition. The strong endorsement of these items 
aligns with theoretical predictions from the Lexical Approach (Lewis, 1997) and Nation’s framework 
(Nation, 2001, p.27), which emphasize the importance of encountering vocabulary in meaningful, multi-
layered contexts.

Conversely, lower-rated items included C12 “I can judge how formal or emotional a word is when 
reading” (M = 3.14, SD = 0.66) and B7 “I can not only understand these words but also explain their 
differences” (M = 3.29, SD = 1.10). These results suggest that while learners developed functional 
competence in near-synonym discrimination, their metalinguistic awareness and pragmatic sensitivity, 
particularly regarding register and formality distinctions, remained areas requiring further development. 
The higher standard deviation for B7 (SD = 1.10) indicates substantial individual variation in learners’ 
ability to articulate explicit knowledge about near-synonym distinctions.



12 International Journal of Chinese Language Teaching (2025)

Online First View

4.4 Interview results

This section presents the qualitative findings organized according to four theoretical dimensions: lexical 
chunks, breadth versus depth of vocabulary knowledge, depth of processing, and learning motivation. 
The analysis draws on interview data from eight participants to identify common patterns and individual 
variation in their experiences learning Chinese near-synonyms.

4.4.1 Dimension 1: Lexical chunks

All eight participants demonstrated awareness that near-synonyms frequently occur with specific 
collocations and unanimously recognized the instruction as beneficial for their learning. The participants 
articulated that those collocations served multiple pedagogical functions beyond simple memorization. 
Participant 1 (P1) explained that “the collocations are quite helpful; they make that clear” when 
distinguishing between near-synonyms with similar core meanings. This sentiment was echoed across 
both performance groups, with P7 noting that recognizing patterns such as the shared “Yu” ( 于 ) 
component in 至于 , 关于 , and 对于 facilitated semantic grouping and recall.

The participants emphasized that collocational knowledge was essential for achieving linguistic 
competence rather than mere recognition. P2 articulated this distinction, stating that “if you don’t have 
those collocations, then you still can’t necessarily use the word. If you use it incorrectly with the wrong 
elements, then you may as well not use it.” This perspective reflects an understanding that lexical items 
function as part of larger formulaic sequences rather than as isolated units. P8 provided particularly 
nuanced commentary on this issue, arguing that “learning the collocations is kind of the only way to do 
it” when dealing with Chinese near-synonyms, given their subtle semantic distinctions that often lack 
direct English equivalents.

Example sentences containing target collocations received universal endorsement as learning tools. 
All eight participants confirmed that example sentences enhanced their understanding of appropriate 
word usage, with P7 describing the grammar booklet containing example sentences as “a lifesaver” 
and noting that “just looking at the word and then seeing the definition does not help at all until I get an 
example.” The participants valued example sentences for their ability to contextualize abstract definitions 
and provide concrete usage models. P1 noted, however, that example sentences were only helpful when 
learners already possessed some foundational understanding of the distinctions; without this baseline 
knowledge, examples alone are insufficient.

4.4.2 Dimension 2: Breadth vs. depth of vocabulary knowledge

The participants’ responses revealed a clear developmental trajectory from surface-level recognition to 
deep, productive knowledge. This progression was articulated most explicitly by P11, who distinguished 
between “knowing the meaning,” which “enabled me to translate words and phrases from Chinese 
to English,” and “knowing how to use it,” which “enabled me to translate given text from English to 
Chinese and create my own sentences.” This distinction captures the fundamental difference between 
receptive vocabulary breadth and productive vocabulary depth.

All participants described an initial learning stage, characterized by memorization of definitions, 
followed by a subsequent stage involving contextual understanding and productive capacity. P5 
explained that “at first, I just memorized the definitions, but seeing the words in context showed me how 
they actually fit into sentences, making it easier to use them naturally.” This shift from decontextualized 
knowledge to contextualized competence emerged as a consistent theme across all interviews. P8 
characterized this transformation as a “process” whereby learning “starts as memorizing and then turns 
into understanding,” suggesting that declarative knowledge gradually becomes proceduralized through 
exposure and practice.
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The participants identified several mechanisms that facilitated the development of understanding. 
Contextual exposure through authentic input was mentioned by P1, P7, and P8, who emphasized the 
importance of encountering target words in natural discourse. P1 explained that “understanding comes 
from using the word and hearing others use it,” and described actively monitoring how others employed 
newly learned vocabulary. Practice activities, particularly translation exercises and fill-in-the-blank tasks, 
were cited by P2, P7, and P10 as crucial for consolidating productive knowledge. Notably, P7 mentioned 
that “getting it wrong especially helps me remember,” indicating that error correction served as a 
powerful learning mechanism.

A particularly significant finding was the unanimous preference for learning near-synonyms as 
coherent groups rather than as isolated items. P2 articulated this most clearly: “Learning them as a group 
definitely made them easier to remember. If I had learned them all separately, I think I would have just 
confused them. But I had to learn from the beginning to differentiate them and understand the nuances.” 
This approach appeared to prevent the confusion that might arise from encountering similar items 
separately, while simultaneously promoting deeper understanding through constant comparison and 
contrast.

4.4.3 Dimension 3: Depth of processing

Evidence of active cognitive processing was apparent throughout all eight interviews, although 
participants employed varying strategies to engage with the material. The participants consistently 
described moving beyond surface-level memorization to engage in comparative analysis, pattern 
recognition, and contextual reasoning when learning near-synonym groups.

Comparative analysis emerged as a universal strategy. All participants reported actively considering 
why one near-synonym was more appropriate than another in specific contexts. P1 described attempting 
to “find some kind of way to compare these two near-synonyms with the two English near-synonyms,” 
while P5 related engaging in deliberate consideration of “the tone, context, and collocations in the 
sentence.” P11 similarly reported working to “understand which word works best in which context and 
with which grammatical rules.” These descriptions suggest that the learners were not merely memorizing 
form-meaning pairings but rather engaging in more in-depth semantic and pragmatic analysis.

Pattern recognition was explicitly mentioned by several participants as a cognitive strategy for 
organizing near-synonym knowledge. P1 noted that “you start to notice patterns” through repeated 
exposure to words in context, while P7 described developing personalized “memorizing strategies” such 
as associating 历经 with temporal duration. P8 reported “looking back at the examples we’ve been given 
and being like, okay, that follows this pattern,” suggesting active schema formation and application. 
These strategies reflect learners’ attempts to systematically organize complex lexical relationships.

Contextual reasoning was particularly evident in the participants’ descriptions of the exercises. 
P2 explained a recursive process of referring “back to the meanings of the words and thinking about 
the example sentences. Apply that knowledge to the translation until it became more instinctive.” P10 
described visualizing scenarios mentally: “You’re given a description of what scenario to use it in, 
and you try to fit it into that scenario... You need to visualize the scenario in your head.” This mental 
simulation suggests deep processing whereby learners mentally rehearse potential usage contexts.

A notable finding was participants’ awareness of the progression from controlled to automatic 
processing. Multiple participants described how initially difficult cognitive processes gradually became 
more intuitive. P2 noted that “at the beginning, it’s a lot of going back and trying to remember which 
word refers to which situation. The more you do it, the more you get a sense of how to do it.” P14 
observed that “for advanced learners, this awareness becomes subconscious,” indicating metacognitive 
awareness of their own learning trajectories. P8’s characterization of learning as starting with 
“memorizing” and then turning “into understanding” encapsulates this developmental pattern.
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4.4.4 Dimension 4: Learning motivation

The motivational landscape revealed by the interviews was complex, with six participants expressing 
predominantly positive motivational outcomes and two participants articulating significant challenges 
along with recognition of learning value.

Six participants (P1, P2, P5, P7, P11, P14) reported enhanced confidence and increased interest in 
vocabulary learning as a result of studying near-synonym groups. P11 stated, “I feel more confident 
using a wide range of words in my own sentences and I have a greater vocabulary set with which to do 
so,” while P5 reported feeling “more confident and motivated, because I feel I can not only recognize the 
words but also use them correctly.” P14 noted increased confidence specifically in examination contexts, 
explaining that studying near-synonyms made it possible to “feel more confident explaining why certain 
near-synonyms are more appropriate.” These participants framed the challenge of learning nuanced 
distinctions as intellectually rewarding rather than discouraging.

P1 and P7 explicitly mentioned enhanced intrinsic interest in vocabulary learning. P1 expressed 
finding “the differences between words very interesting” and appreciating the availability of “an 
alternative word I could use.” P7 reported that near-synonym study “makes me want to learn more,” 
noting that encountering unfamiliar words in example sentences naturally prompted additional 
vocabulary acquisition. These responses suggest that near-synonym instruction can foster autonomous 
motivation by highlighting linguistic complexity as inherently interesting.

However, two participants (P8, P10) articulated motivational challenges alongside their engagement 
with the material. P8 expressed ambivalence about learning additional near-synonyms, explaining: 
“You don’t really want to learn more for the fear of using the wrong one. If I only know one and use 
it wrong, that’s fine. But the more things you introduce, the more room there is for error. But also, 
you’re not developing or improving. So, it’s a bit of a catch-22.” This response reveals anxiety about 
error multiplication and a tension between avoiding mistakes and achieving proficiency. P10 described 
affective consequences of uncertainty: “If you feel like you’ve got it right but don’t fully understand 
it, it can be saddening for your confidence.” However, P10 immediately qualified this by asserting that 
“if you’re passionate about learning languages, you’ll work hard to understand it. In the end, it’s OK,” 
suggesting that autonomous motivation can buffer against threats to competence.

Despite these challenges, all eight participants demonstrated sustained engagement with near-
synonym learning, as evidenced by their responses regarding continued attention to usage patterns 
outside instructional contexts. All participants reported heightened awareness of near-synonym usage in 
authentic input following instruction. P1 explained, “I definitely pay attention in listening to how people 
use certain words I’m learning or studying. It helps me understand what’s correct and what isn’t.” P2 
noted that “going through the words helps me recognize them when I hear them. I start to think about the 
specific meaning or context.” P8 described an attentive phenomenon whereby learning a near-synonym 
made the previously overlooked word “start to appear more, and you notice it.” These responses 
indicate that near-synonym instruction successfully promoted continued, self-directed attention to target 
vocabulary beyond formal study.

An interesting pattern emerged regarding reading confidence. P7 reported that learning near-
synonyms “helps me read more fluently, especially outside class materials. I feel more confident to 
keep reading.” Similarly, P10 noted that “over time, using certain words during reading makes it easier 
to distinguish them” and emphasized that “knowing how to use them properly builds confidence and 
improves language skills.” These responses suggest that depth of vocabulary knowledge, particularly 
regarding near-synonyms, may have positive transfer effects to reading comprehension and willingness 
to engage with texts.
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5  Discussion

This study investigated the effectiveness of a five-phase pedagogical intervention designed to enhance 
advanced Chinese L2 learners’ ability for near-synonym discrimination. The intervention integrated 
theoretical principles from the Lexical Approach, the Nation’s Lexical Knowledge Framework, and 
the Levels of Processing Hypothesis, while incorporating pedagogical mechanisms drawn from Skill 
Acquisition Theory, the Output Hypothesis, and corrective feedback research. The findings provide 
evidence for the intervention’s positive impact on both learning outcomes and the learning experience.

5.1 Effectiveness of the five-phase intervention

The quantitative results demonstrated measurable improvements in near-synonym discrimination 
following the intervention. The 2025 experimental cohort showed significant gains from pre-test to 
post-test (M = 4.93 to M = 7.57, p < 0.001), all 14 learners improving their scores. Compared to the 
2024 control group on the final exam, the experimental group outperformed the control group across all 
measures, with particularly notable gains in Section 3 (fill-in-the-blank, +25.1%) and Section 4 (multiple-
choice, +26.8%). In response to RQ1, the quantitative results demonstrated significant improvements in 
the learners’ ability to discriminate near-synonyms. The experimental group outperformed the control 
group across all test measures, with a mean gain of 2.64 points in pre- and post-test scores and notable 
improvements in final exam performance. The intervention’s recursive structure, moving from semantic 
explanation to testing and feedback, supported deeper lexical processing and retention.

The differential improvements across exam sections reveal the intervention’s alignment with specific 
instructional phases. The fill-in-the-blank tasks (Section 3) required productive retrieval and contextual 
application, directly corresponding to Phase 4 (Integrated Practice) and Phase 5 (Testing and Feedback). 
The 25.1% improvement in this section validates the testing effect documented by Roediger and 
Karpicke (2006): repeated retrieval practice embedded in the intervention enhances long-term retention 
and transfer. The multiple-choice tasks (Section 4), which emphasized semantic discrimination, directly 
assessed the outcomes of Phase 2’s minimal pair contrasts and error analysis. The 26.8% improvement 
confirms that explicit contrastive instruction, as advocated by Webb and Kagimoto (2011), effectively 
sharpens learners’ metalinguistic awareness of near-synonym boundaries.

Beyond absolute performance gains, the intervention appeared to reduce the variation in achievement. 
The experimental group exhibited a 35% reduction in the standard deviation compared to the control 
group (SD = 13.16 vs. 20.26), indicating that the intervention benefited learners across proficiency 
levels rather than only the high-achieving students. This finding has important pedagogical implications, 
suggesting that systematic, stratified instruction can narrow the achievement gap while raising overall 
performance, a pattern consistent with research on explicit vocabulary instruction (Schmitt, 2008; Nation, 
2013).

The effectiveness of the intervention can be attributed to several design features consistent with 
established learning principles. First, the progression from semantic explanation through contrastive 
discrimination to contextualized exemplification mirrors the Levels of Processing Hypothesis (Craik & 
Lockhart, 1972), which posits that deeper, more elaborate encoding leads to more durable memory traces. 
By requiring learners to engage with near-synonym distinctions at progressively deeper levels, from 
basic meaning recognition to nuanced pragmatic differentiation, the intervention promoted elaborative 
processing rather than superficial memorization.

Second, the integration of collocation training throughout the intervention aligns with the Lexical 
Approach’s emphasis on chunking and formulaic sequences (Lewis, 1997). The interview data 
revealed that the participants recognized collocations as essential for achieving productive competence, 
echoing P8’s observation that “learning the collocations is the only way to do it” given the subtle 
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semantic distinctions among Chinese near-synonyms. This finding corroborates corpus-based research 
demonstrating that near-synonyms are often distinguished primarily through collocational preferences 
rather than core semantic features (Gries, 2006; Divjak & Gries, 2009).

Third, the inclusion of integrated practice and testing with feedback phases applied principles 
from Skill Acquisition Theory and the Testing Effect. The progression from declarative to procedural 
knowledge was evident in the learners’ descriptions of their development, with P8 characterizing the 
process as starting with “memorizing” and then turning this “into understanding.” The recursive nature of 
the intervention, particularly the formative assessment and individualized feedback in Phase 5, enabled 
continuous refinement of lexical knowledge, consistent with research on retrieval-based learning and 
corrective feedback (Roediger & Karpicke, 2006; Lyster & Saito, 2010).

5.2 Cognitive strategies and developmental trajectories

The qualitative data shed light on the cognitive strategies learners employed during near-synonym 
acquisition and the developmental trajectories they followed. Analysis of the interview transcripts 
revealed four key dimensions of learners’ experiences: engagement with lexical chunks, progression 
from breadth to depth of vocabulary knowledge, depth of processing, and motivational dynamics. These 
findings provide answers to RQ2 by documenting both the specific strategies learners used and how these 
strategies developed over the course of instruction.

Regarding lexical chunks, the universal recognition of the importance of collocation suggests that 
advanced learners possess metalinguistic awareness of the relationship between form and function in 
Chinese. The participants’ descriptions indicated that collocations served not merely as memorization 
aids but as conceptual frameworks for understanding pragmatic appropriateness. P2’s assertion that using 
a word “incorrectly with the wrong elements” renders it essentially unusable reflects a sophisticated 
understanding of the interdependence between lexical choice and collocational constraints. This finding 
extends previous research on collocation instruction (Durrant & Schmitt, 2010) by demonstrating that 
explicit attention to collocational patterns can enhance learners’ pragmatic competence in addition to 
their semantic knowledge.

The developmental trajectory from breadth to depth of vocabulary was consistent across all 
participants. P11’s distinction between “knowing the meaning” (enabling a Chinese-to-English 
translation) and “knowing how to use it” (enabling English-to-Chinese production) captures the essence 
of Nation’s form-meaning-use framework (Nation, 2001, p.27). This progression was facilitated by 
multiple pathways: contextual exposure through authentic input, deliberate practice via exercises, 
and error correction. Notably, P7’s comment that “getting it wrong especially helps me remember” 
highlights the productive role of errors in learning, a phenomenon well-documented in error correction 
research (Lyster & Saito, 2010) but particularly salient in near-synonym acquisition, where fine-grained 
distinctions must be internalized through hypothesis testing and feedback.

The preference for learning near-synonyms as coherent groups rather than isolated items represents 
a significant pedagogical insight. P2’s observation that group learning prevented confusion while 
promoting differentiation suggests that contrastive analysis creates stronger memory traces through 
distinctive encoding, a principle consistent with both the Levels of Processing Hypothesis and cognitive 
theories of memory. This finding challenges traditional vocabulary instruction that introduces lexical 
items sequentially without explicit comparison, suggesting that instructional efficiency may be enhanced 
by organizing curricula around semantic fields or near-synonym sets.

Evidence of deep processing was apparent throughout the interviews, with participants describing 
comparative analysis, pattern recognition, and contextual reasoning as their primary cognitive strategies. 
The progression from controlled to automatic processing, noted by multiple participants, reflects the 
transition from cognitive engagement to fluent, intuitive usage, a hallmark of skill acquisition (DeKeyser, 
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2007). P14’s observation that “for advanced learners, this awareness becomes subconscious” indicates 
metacognitive awareness of their developmental trajectories, suggesting that explicit instruction can 
foster not only linguistic competence but also learner autonomy and self-regulation.

5.3 Learner perceptions and affective dimensions

The questionnaire data indicated overwhelmingly positive perception of the intervention, with all 
items scoring above the neutral threshold and two items (A4 and D14) receiving particularly strong 
endorsement (M = 4.79). These items highlighted the value of example sentences and integrated 
instructional design, findings that align with research emphasizing contextualized vocabulary instruction 
(Coxhead & Byrd, 2007; Webb & Kagimoto, 2011). The strong inter-dimensional correlations (r > 0.99) 
suggest that learners’ perceptions of effectiveness, cognitive engagement, and learning outcomes are 
highly interconnected, supporting holistic approaches to vocabulary instruction that address multiple 
dimensions simultaneously. The results addressed RQ3 by demonstrating that the learners perceived the 
intervention as being highly effective, while also revealing nuanced challenges in cognitive load and 
metalinguistic awareness.

However, the lower ratings for items C12 (register sensitivity) and B7 (metalinguistic explanation 
ability) indicate areas where learners felt less confident. This gap between functional competence and 
metalinguistic awareness has been documented in L2 acquisition research, which distinguishes between 
implicit knowledge (manifested in performance) and explicit knowledge (accessible for conscious 
reflection and verbalization). The intervention may have successfully developed implicit knowledge, 
as evidenced by improved test performance, but metalinguistic awareness may require additional 
instructional support, such as explicit consciousness-raising tasks or reflective writing about linguistic 
choices. This suggests that while the five-phase model promoted productive competence, supplementary 
activities targeting register awareness and explicit rule articulation could further enhance learners’ 
metalinguistic development.

The motivational landscape revealed by the interviews was complex but predominantly positive. 
Six of the eight participants reported enhanced confidence and increased interest in vocabulary learning, 
with several explicitly framing near-synonym study as intellectually rewarding. P1’s enthusiasm for 
discovering “the differences between words” and P7’s comment that near-synonym instruction “makes 
me want to learn more” suggest that the intervention motivated the students by highlighting linguistic 
complexity as inherently interesting rather than merely instrumental. By providing learners with tools 
to make principled lexical choices, the intervention may have enhanced their sense of competence in 
language use.

Nevertheless, two participants (P8 and P10) expressed motivational challenges, particularly anxiety 
about error multiplication and performance uncertainty. P8’s description of a “catch-22” between 
avoiding errors and developing proficiency reveals the potential costs of heightened metalinguistic 
awareness. However, both P8 and P10 engaged with the material, suggesting that clear instructions 
and feedback can mitigate anxiety. P10’s assertion that “if you’re passionate about learning languages, 
you’ll work hard to understand it” indicates that autonomous motivation can buffer anxieties concerning 
competence.

An encouraging finding was that all participants reported sustained attention to near-synonym 
usage in authentic input following instruction. This heightened awareness suggests that the intervention 
successfully created a virtuous cycle whereby explicit instruction enhanced attention, which in turn 
facilitated further learning through incidental exposure. P8’s description of previously overlooked words 
beginning to “appear more” exemplifies this phenomenon. The increased reading confidence reported by 
several participants (P7, P10) suggest that near-synonym instruction may have additional benefits beyond 
discrete lexical knowledge, potentially enhancing learners’ willingness to engage with challenging texts 
and their overall L2 self-efficacy.
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5.4 Pedagogical implications

The findings yielded several concrete pedagogical recommendations. First, near-synonym instruction 
should be organized around contrastive analysis, with learners encountering near-synonyms in sets rather 
than in isolation. This approach leverages relational processing and distinctive encoding while preventing 
the confusion that can arise from serial presentation.

Second, collocation instruction should be emphasized throughout near-synonym learning. Example 
sentences should be carefully selected to highlight prototypical collocations, and exercises should require 
learners to recognize collocational constraints. Corpus data can inform the selection of high-frequency, 
pedagogically relevant collocations.

Third, instructional sequences should be structured to promote progressive deepening of processing. 
The five-phase model evaluated in this study, moving from semantic explanation through contrastive 
discrimination and contextualized exemplification to integrated practice and formative assessment, 
provides a template that can be adapted to various educational contexts. The key principle is that each 
phase should build systematically on prior knowledge while introducing new dimensions of complexity.

Fourth, formative assessments and individualized feedback should be integrated throughout 
instruction rather than reserved for summative evaluation. The recursive structure of Phase 5 in this 
study enabled the learners to refine their understanding through multiple cycles of testing, feedback, and 
revision. Digital platforms such as Canvas can facilitate this process by providing immediate feedback 
while also enabling instructors to track learning trajectories and identify persistent difficulties.

Fifth, instructors should consider the affective dimensions of vocabulary learning, particularly 
when introducing complex, high-stakes lexical distinctions. Strategies for managing cognitive load and 
performance anxiety could include explicit discussion of learning processes, normalization of errors as 
necessary for acquisition, peer collaboration that helps distribute the cognitive burden, and celebration 
of incremental progress. Creating a classroom culture that values exploration and hypothesis testing 
over flawless performance may help learners approach near-synonym learning with curiosity rather than 
apprehension.

Finally, near-synonym instruction should be positioned as intellectually enriching rather than merely 
instrumental. The participants who expressed the greatest enthusiasm for vocabulary learning were 
those who found linguistic variation inherently interesting. Instructors can cultivate this perspective by 
highlighting how near-synonym choices reflect subtle differences in a speaker’s stance, register, and 
rhetorical purpose, framing vocabulary learning as developing sensitivity to linguistic artistry rather than 
memorizing arbitrary distinctions.

5.5 Limitations 

While the present study offers promising results, its generalizability is limited by the small sample size 
and the single-institution context. Future research could expand the participant pool, explore longitudinal 
effects, and investigate the model’s applicability across different proficiency levels and linguistic 
backgrounds. Additionally, integrating AI-assisted tools for near-synonym instruction may offer new 
avenues for personalized learning.

6  Conclusion

This study developed and evaluated a five-phase pedagogical intervention designed to address the 
challenges of near-synonym acquisition in Chinese L2 instruction. The intervention demonstrated 
measurable improvements in learners’ discrimination accuracy, semantic depth, and productive usage, as 
supported by both quantitative and qualitative data.
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The research contributes to the field by offering a theory-informed, empirically validated instructional 
model that integrates semantic explanation, contrastive analysis, contextual exemplification, productive 
practice, and formative feedback. The results highlight the importance of recursive, cognitively engaging 
instruction in fostering deep lexical competence.

Pedagogically, the findings suggest that near-synonym instruction should move beyond isolated 
strategies toward integrated, multi-phase designs that guide learners from recognition to production. The 
model’s success underscores the value of aligning instructional practices with established theories of 
vocabulary acquisition.

In conclusion, this study provides a foundation for future research and curriculum development in 
CSL instruction. By addressing both cognitive and affective dimensions of learning, the five-phase model 
offers a promising framework for enhancing lexical precision and learner autonomy in advanced L2 
instruction.

Appendixes

Appendixes 1

10 near-synonym sets 
1. 享有，享受，想用；2. 反而，相反；3. 关于，对于，至于；4. 表现，体现；

5. 猛然，突然，忽然；6. 抚养，赡养，培养；7. 许可，认可；权力，权利；

8. 成果，结果，后果；9. 经历，历经；10. 参加，参与

 

Appendixes 2

Near-Synonym Discrimination, 1-5 scale (1 = Strongly disagree; 2 = Disagree; 3 = Neutral; 4 = Agree; 5 
= Strongly agree).

Questionnaire
A. Understanding and Collocation of Near-Synonyms

1) I understand the subtle differences between these near-synonym. 	
2) I have learnt common collocations for these words. 		
3) Learning collocations helped me remember the word meanings more easily. 
4) Example sentences and word positions helped me understand their usage. 

B. Depth of Processing and Usage Ability
5) Comparing near-synonym helped me form a deeper impression of them. 
6) The gap-fill and multiple-choice questions made me analyze the context carefully.  	
7) I can not only understand these words but also explain their differences.
8) I can now use these words more accurately in writing. 		

C. Vocabulary and Reading Improvement
9) This activity introduced me to many new words I hadn’t seen before.
10) I can recognize the correct usage of these words in reading.	  
11) I now pay more attention to how similar words are used in context. 
12) I can judge how formal or emotional a word is when reading. 	   
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D. Learning Method and Experience
13) This near-synonym learning method is more effective than rote memorization.  
14) The combination of explanation, examples, and exercises helped me learn better.
15) I think this method is suitable for vocabulary learning. 		
16) I would like to participate in similar exercises in the future. 	

Appendixes 3

Interview questions
Dimension 1: Lexical Chunks

1. �While learning these near-synonym groups, did you notice that certain words often appear with 
specific collocations?
Did the example sentences help you understand these collocations or common usages? Did they 
make the words easier to remember?

Dimension 2: Breadth vs. Depth of Vocabulary Knowledge
2. �Were the explanations and example sentences helpful for your learning? Which aspects were most 

useful (e.g., distinctions, usage scenarios, example sentences)?
3. �Can you describe how your understanding of a word changed from simply “knowing the meaning” 

to “knowing how to use it”?

Dimension 3: Depth of Processing Hypothesis
4. �While doing the exercises and reading the explanations, did you actively think about why one word 

was more appropriate than another? How did you make that decision?
5. �Did comparing near-synonyms help you remember them more deeply? Why?
6. �Have you started paying more attention to how these words are used in reading or listening? If so, 

what changes have you noticed?

Dimension 4: Learning Motivation
7. �Has it affected your interest or confidence in learning vocabulary? How?
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高阶中文二语近义词教学干预研究

苏芳
纽卡斯尔大学，英国

摘要
近义词辨析是中文二语高阶学习者面临的主要挑战之一，其难点源于语义、搭配及语用上的细
微差异，而且常规教材对此也呈现不足。本研究基于 Nation 的词汇知识框架和加工层次假说，
设计并实施近义词的五步教学干预（语义解释、对比辨析、语境例证、综合练习、测试反馈），
以探讨其对词汇习得的影响。研究采用混合方法设计，结合量化测评、问卷调查与质性访谈。
结果显示，学习者在近义词的辨析准确性、语义深度和产出能力方面均有显著提升，其元语言
意识得到了增强，并对该教学法持积极态度。研究验证了理论驱动的递归词汇教学的有效性，
并为中文二语词汇的教学方案提供了实践参考。
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